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When we took the Montessori “Casa dei Bambini” training in Italy this booklet and supporting materials 

were presented to the English-speaking students. It has served as our guide for the many years we have 

worked with young children in the Montessori classroom. We have found this scheme to be invaluable for 

working with children from 2 to 8 years old. The extensive phonogram work has been very helpful to 

many 6 to 8-year-olds in the elementary class.  Roberta and Jim Cummesky 

 

The Muriel Dwyer Reading Scheme 
Originally published in AMI Communications 1977 

 
PREFACE  

For several years, many people have been urging me to have the little pamphlet entitled 'A reading 

scheme for English' reprinted. I have hesitated a long time for a number of reasons. The time has come 

however when it becomes a necessity for the sake of the children. In introducing this new edition I wish 

to thank the many people who have written or spoken to me about their experiences with the scheme 

and for the suggestions that have come from their work with the children, many of which have been 

incorporated into the scheme.  

The only aim in producing this pamphlet is to help English speaking children to have the fun of exploring 

their language, with the same ease, which is possible for children whose mother tongue is phonetic like 

Italian or Swahili. The children have shown by the joy with which they work and the progress that they 

make that we have been able to give them a key to language which opens the door for ongoing 

explorations. This has been shown by children on three continents including many who come from 

language deprived backgrounds, those for whom English is a second or third language as well as those 

who come to the children's house already possessing a sound knowledge of the English Language, it 

being their mother tongue.  

In order to avoid any misunderstandings, I should like to stress that this scheme is based on the 

Montessori approach to the child, upon Dr. Maria Montessori's ideas of indirect preparations and is part 

of her way of introducing the children to writing and reading. All we have done is to take her approach 

and apply it to the English Language. As Dr. Mario Montessori said in his foreword many other attempts 

have been made over the years with varying degrees of success. This scheme is the result of many years 

of experience and we hope that it will continue to give as much joy to the English-speaking children as it 

has done over the past few years.  

INTRODUCTION  

There are two main paths that lead to 'Total Reading', the 'mechanical' path and the 'interpretive' path 

and the two must be developed side by side if harmony is to be maintained and reading is to be a joy. 

This key covers the 'mechanical' path for English only, and is part of the complete Montessori reading 

scheme which is by far the most thorough and inspired I have met (See chart.)  

Some of the games or exercises mentioned are taken directly from the Montessori scheme, where this 

has been done it is clearly indicated by an asterisk. The following plan covers a three to four-year period 

of children between the ages of 3 and 7 years. It takes full advantage of the fact that on entry into 
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school normal children have already unconsciously absorbed and reproduced the sounds of the 

language they speak. The key is based on the analysis of the language into these sounds, the 

representation of each of these sounds by a graphic symbol thus giving the child the possibility of being 

able to express his thoughts in writing without difficulty. It is also a guide to reading and to spelling. 

However, it does not attempt to cover all difficulties in spelling of English!  

First of all, it must be recognized that there are many more sounds in the English language than there 

are letters in the alphabet. The first step for the adult is to discover what these sounds are and then to 

select those that might be called 'key sounds'. It would neither be desirable nor helpful to the children 

to present all alternative spellings of the phonograms at the same time as the ‘key’ phonogram. 

These 'key' sounds must then be given a graphic form or symbol. To do this we have selected certain 

'phonograms' of 'double letters' to represent those sounds not included in the alphabet.  

 

IT IS ESSENTIAL FOR THE ADULT TO MEMORIZE THESE SOUNDS AND SYMBOLS BEFORE CONTINUING!  

The adults must not be confused by the fact that certain sounds can be written in more than one way 

i.e. the sound ‘ai’ can also be written 'ay', 'a-e, ei', the sound 'j' as 'ge' or 'gi' etc. At this stage we have 

selected one form or symbol for each sound, to give the children a picture or symbol of the sounds they 

know. This enables them to reproduce any sound or word they wish in a visual form, although at first all 
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the words will not be spelt correctly. However, at this stage we are not interested in spelling only in 

freeing the spirit of the child so that he can express himself at will and without difficulty. They are also 

able to read many hundreds of words without learning anything new, and they are in possession of the 

key with which they will in due course be able to discover for themselves the other ways of writing the 

sounds as you will see later.  

The greatest pleasure of this approach is that it frees children from being tied to the adult and removes 

the frustration of not being able to write what they so eagerly want to express. It frees children from 

having to write only those words chosen by the adult or dictated by a picture.  Children can now express 

themselves without hindrance. 

PREPARATORY WORK  

From the moment children enter the 'Children's House' a great deal of work needs to be done to build 

their vocabulary and to give them the ability to express themselves freely and fluently. This is even more 

essential when children come from a language deprived background or when English is not the child’s 

first language, but it is indeed important for all children. In the Montessori setting we do this through 

the series of activities to 'increase vocabulary'. These include the following activities:  

• Stories of all different kinds.  

• Poems, Nursery Rhymes and Finger Plays.  

• News periods where the children are encouraged to speak freely.  

• Learning the names of everything in the room.  

• Learning the language of the Sensorial Material.  

•The Question Game.  

 

These activities should continue throughout the time the children are in the Children's House.  

STAGE 1 - THE “I SPY GAME”  

From the age of two onwards, (or when the child is speaking fluently) games should be played with the 

children to make them aware of the sounds that they use in speech. We accomplish this in the form of 

an “I Spy Game” i,e. 'I spy with my little eye something beginning with ‘b’ (say the sound not the name 

of the letter). The object could be a 'box' or a 'button', or 'I spy something beginning with `sh' if the 

object is a 'ship' or a 'shoe'. This game has several stages:  

1. At first the object must be extremely obvious, for instance: 'I spy with my little eye something 

that Susie is holding in her hand that begins with `b'. The object could be either a 'ball', a 'box' 

or anything else beginning with 'b'; the article is so obvious to the child as she is holding it that 

she cannot help but guess the right object.  

2. Little by little, make it more difficult by having two objects on a table or rug, and encourage the 

children to guess which one you are thinking about, by giving them the first sound.  

3. Continue slowly making the choice more difficult until the children are able to find the required 

object anywhere in the room.  

4. The next stage is to help the children to hear the sounds not only at the beginning but also at 

the end and in the middle of the words. This is done by asking the children to find for instance, 

something beginning with 'b' and ending with 'x', if the required object were a ’box'. When the 
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child has found the word say to him 'box', “What sound does it begin with?” The child answers 

'b', then, “What does it end with?” Child, 'x'. “Now what is the sound in the middle?” b-o-x, (say 

the word slowly until the child can find the sound in the middle.) To begin with it is advisable to 

take words which have three sounds, then slowly increase to four sounds and so on. 

5. The adult must now guide the children step by step until they can work out for themselves every 

sound contained in any word however long. At this stage we ask the child to think of a word and 

then break it into its sounds. The adult must always remember that in English, there is 

frequently very little relationship between the numbers of sounds in a word and the number of 

letters needed to write it, i.e. in 'church' there are three sounds but six letters. At this stage we 

are not interested in writing, we are only listening to the sounds. This is much easier for children 

than adults as they do not know how to write, yet. 

6. The final stage is to see how many words or objects the child can think of that begin with or 

contain any one sound. One should continue this stage until the children are able to give you a 

whole group of words beginning or containing each of the forty 'key' sounds in turn.  

 

IT IS ESSENTIAL THAT THE WHOLE OF STAGE 1, I.E. `THE I SPY GAME' IS EXPERIENCED WITHOUT ANY 

REFERENCE TO THE SANDPAPER LETTERS, THE MOVABLE ALPHABET OR TO READING AS THE AIM OF 

THIS GAME IS, AS STATED BEFORE, TO MAKE THE CHILDREN AWARE OF THE SOUNDS THEY USE IN 

SPEECH, and above all to make the process of exploring words for their sounds an enjoyable pastime so 

that the child will continue the activity, even when she is alone.  

 

It must be stressed that this stage is of the utmost importance both for young children and for those 

who enter school at 5 or 6 years, and unless it is thoroughly covered it will jeopardize the rest of the 

scheme.  

 

STAGE 2 - SANDPAPER LETTERS*  

 

Around the age of 3 1/2 years the graphic symbols for both the sounds of the alphabet and the other 

key sounds contained in English should be introduced. This is achieved through the medium of the 

'Sandpaper Letters' for all the key sounds, so we now have 40 sandpaper letters. In a Montessori school 

these letters are introduced two or three at a time by means of the three period lessons of Seguin. For 

an explanation of the 3-period lesson please refer to the Discovery of the Child by Dr. Maria Montessori 

chapter 12. 

  

The 'Sandpaper Letters' are individual or double letters cut out in sandpaper and pasted on to wood or 

cardboard. They may be obtained from Montessori suppliers or made at home.  

 

Each time the letters are presented to the child mention a word containing the sound and ask them to 

tell you a few more words, either beginning with or containing the sound, this they should now be able 

to do without difficulty. An interesting discovery has been made and that is that the children seem to 

learn the symbols represented by two letters more quickly than those represented by one letter. 

Except for the first presentation we have found it helpful to take a mixture of the two kinds when 

presenting the letters to the children i.e. 'a - t - sh’,  
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STAGE 3 - THE MOVABLE ALPHABET*  

 

Somewhere around the age of 4 years, but always depending on the preparation the child has received, 

the 'Movable Alphabet’ may be introduced. This piece of apparatus consists of a box containing the 

letters of the alphabet cut or stamped out in wood, cardboard, or plastic. This material may also be 

obtained from the Montessori supplier and is usually available in three sizes. 

 

Before showing the child how to make words the adult should take or ask the child to take a number of 

letters out of the box and encourage the child to sort them back into their correct places, this little 

activity helps the child to realize the position of the various letters in the box and avoids frustration.  

 

The purpose of this stage is to enable the child, who can neither read nor write, to express oneself freely 

in graphic form and they quickly learn to produce not only words, but also sentences and stories, if the 

material is well presented and the necessary preparation has been thoroughly covered. This must be 

stressed as so many Montessori guides fail to lay a proper foundation and then wonder why the children 

do not progress, or are not interested! The preparation for this stage should have included all the 

activities mentioned under the 'lncrease of Vocabulary’ and of course, the 'I Spy Game’ and the 

'Sandpaper Letters'.  

 

After this, the adult encourages and helps the child to think of a word, analyze it into its component 

sounds, take the appropriate letters out of the alphabet box and place them in order on a mat or table. 

If the previous stages have been properly covered, the child will have no difficulty and can make 

individual words easily, which is usually after one or two days. The guide should encourage children to 

write the events that may have happened in their daily life, stories etc.  

 

As explained in the introduction, what children write will not be in accordance with the conventional 

rules of spelling, they will write 'plai’ for play, ‘foan' for phone', 'mies' for mice, this does not matter, 

the whole aim of this stage is to encourage children to express their thoughts in a graphic form and one 

must remember that usually they are not yet able to read1. 

 

One of the golden rules of the Montessori approach to learning is to present or to work with one 

'difficulty' or ‘point of interest' at a time. This stage is usually a good test as to whether the necessary 

help and encouragement has been given to the children to pursue the exploration of language. When 

the children do not use the movable alphabet well, it is a sign that they need more auditory preparation. 

Sometimes children cannot think of words, stories, news or poems to write. If this is the case, again, the 

work in articulated language must be revisited often to encourage enthusiasm for language. 

 

Our experience giving the children pictures with the movable alphabet acts as a limiting factor and puts 

a brake on the free expression of words and thoughts. The children know hundreds of words and have 

many ideas, all we must do is, as it were, to open the door and then be careful to move out of the way. 

We open the door by helping the children to develop their spoken language, by giving them the 40 

graphic symbols (sandpaper letters) and by encouraging their enthusiasm. With this preparation they 

have the possibility to write anything and everything they know.  
1 For an explanation please refer to Ch. 19, the Secret of Childhood' by Dr. Maria Montessori.  
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STAGE 4 - THE OBJECT BOX*  

 

As soon as children show that they are ready, they should be introduced to the 'Object Box’. This is an 

attractive box containing about a dozen little objects whose names are spelt phonetically i.e. each sound 

is represented by one letter such as: cat, hat, top, van, lamp, mat, dog, pelican, pen, pan, hen, stud, 

bed, drum, tub, pin, lid, cup, pig, cot, camel, bag, jug, bat, cabinet, flag, tent, nut, fox, man, six, ten, 

pump, etc. The adult should have a little supply of objects and each morning either the adult or one of 

the older children should change a few, so that the contents of the box is a continual surprise for the 

children who are at this stage in reading.  

 

The guide joins the child at a table and together they take out the objects one at a time. The guide asks 

the child to name the object in order to make quite sure that he or she knows the name. Should there 

be one that the child does not know, the guide removes it for the time being and teaches the child the 

name later. The guide then takes little slips of paper (3-4 cm X 10 cm) and a pencil and invites the child 

to give the adult the object the adult is thinking of, to help the child, the adult writes the name of the 

object on one of the slips of paper, the adult encourages the child and helps him or her to sound out and 

put together the letters the adult has written i.e.: f - o - x. until the child explodes into the word, then, 

with great joy, (s)he finds the object and gives it to the adult. The game continues thus until all the 

objects have been named. It is of the utmost importance that the guide writes the name (preferably in 

cursive) each time in front of the child as thus, without any explanation, the child feels that the process 

of reading is connected with communication. Little cards/labels (printed in manuscript) with the names 

of the objects may be prepared and placed in the box so that the children may work alone later if they 

wish. *This aids the child in reading both the handwritten cursive and the printed manuscript letters. A 

short lesson can be given matching the manuscript labels to the cursive. The printed labels aid the child 

in the transition to reading in books. (*added by Jim and Roberta Cummesky) 

 

When the children can read with ease the names connected with the first box, a second box may be 

introduced containing approximately 12 objects, or in this case pictures of objects, the names of which 

contain just one of the key sounds that are represented by two letters. All the other sounds should be 

represented by one letter. Again, the guide should have a supply of objects or cards so that the contents 

may be changed slightly from day to day.  

  

The objects or pictures could include: ship, fish, book, car, boat, soap, tie, rain, tail, pie, cloth, moth, 

cloud, quilt, tree, boy, scout, pail, shell, star, hook, shop, chin, foot, feet, nail, snail, deer, fort, tart, 

fork, arm, cart, goat, foal, coat, loaf, bee, chin, inch, cheat, shed, dish, brush, broom.  

 

The procedure is the same as before. The guide writes in front of the child and encourages her to sound 

out and read the word in order to find the object the guide wishes to have. If the child has any difficulty, 

the guide reminds her of the sounds represented by 2 letters by underlining the phonogram, ie. boat.  

Do not duplicate these boxes, only two are necessary. Remember these exercises are but keys to each of 

the various stages of reading, once they have understood, the children should be able to find suitable 

books to exercise their newfound ability. The words chosen must contain a key sound represented by 2 

letters and the word must be spelt correctly. Therefore, one may use 'train' but not 'tray', 'boat' but not 

‘bone', 'ai' and 'oa' being key symbols. 
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STAGE 5 - ACTIVITY WORDS  

Another discovery that has been made while using this scheme is that most of the action words in 

English are phonetic within the 40 key sounds and so without learning anything new, a whole new field 

of exciting activity is open to the children. Two sets of cards should be prepared. Each card should be 

approximately 5 x 9 cm (business card size), one word should be written on each card.  

Set 1:  

Cards of one color: bang, brush, bond, bark, box, blink, bat, beckon, cheep, chop, clap, click, crank, dig, 

kick, kiss, faint, fan, feel, gulp, grin, grunt, grab, grip, groan, hop, hug, jump, march, moan, nod, peep, 

pant, pat, pinch, paint, rub, run, rock, sweep, skip, seek, stand, sit, slip, sniff , smell, sing, shout, sleep, 

sneeze, shiver, slap, squint, stamp, tap, trip, wink, whisper.  

Set 2  

Cards of another color: act, bring, crush, crash, cook, chip, clip, cram, drag, dress, dip, drop, drip, drill, 

enter, fish, flip, flop, float, flash, fill, flap, greet, grill, hang, hit, help, hand, jerk, lock, lift, load, mail, 

mark, mock, mop, munch, meet, mend, mash, mix, melt, nail, nip, pin, press, pluck, prick, park, pick, 

peel, plug, pack, ring, rip, rap, rush, sail, spell, swing, scrap, slam, swim, split, sort, send, shut, spill, 

sip, see, think, trail, tell, tie, tilt, toast, tuck, tug, train, tramp, weed, wish, whisk, wheel, zip.  

You will notice that it is possible for the children to interpret the first set, the second set is slightly more 

difficult to act.  

When the adult has time to work with the children, the adult should write the words in front of the 

children as with the object box, then ask them to read and act out the word. When the children are 

working alone, they just take the written cards one by one, read and act out. They have no difficulty as 

they know all the symbols. (This should not be confused with the verb game in the function of words 

activities when the symbols are used.)  

STAGE 6 - PUZZLE WORDS  

As most people know there are certain words in the English Language which obey no rules whatsoever, 

these we have called ‘Puzzle Words’ and are often referred to as ‘sight’ words. There are two groups - 

the first which should be introduced at this stage consists of words which seem to be in their own way 

unique. Each guide must make their own collection according to the children’s vocabulary and the words 

they are likely to meet at this stage. Do not try to include every word, just the more common ones such 

as: I, the, put, was, they, one, two, are, once, what, father, mother, aunt, cough, four, eight, you, 

mummy, daddy, please, only, want, a, no, said, uncle, go, to, come, tough, their, there, your, shoe, 

school, some, fruit, through, have, she. 

These words should be printed on cards not smaller than or approximately 9 x 5 cm (business card size) 

and in a Montessori class they are introduced to the children two or three at a time by means of the 

three-period lesson of Seguin. The child collects the cards to which they have been introduced as their 

own personal collection and newly introduced words are added to the collection. It is important to 

review all the words in the collection before adding new words. 
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STAGE 7 - LITTLE BOOKS  

ln this very short time the children have acquired the ability to read hundreds of words and since the 

sandpaper letters the only new thing they have learnt are the puzzle words. Some children really 

explode into reading and cover these first four reading stages very quickly indeed. In fact, I have seen a 

little girl of 4 1/2 or 5 who went through all these stages in one morning and was bursting to go ahead! 

Of course, in every child's house there should be a well-stocked Library Corner to which the children 

have free access. At this stage it is very helpful to also have little books containing only words which the 

children are able to read. Wherever possible, the little booklets should be illustrated. It is very simple for 

the guide to make books for their own groups. Here are two examples: 

 'A Blue Jumper'  

It is cool in winter and John needs a warm jumper. There is a shop not far from 

his house so he and his Mummy do not need to go by car. His little sister is 

waiting in her pram in the garden. Off they go with a big shopping bag. They 

run along the road, round the roundabout and across the main road. John 

skips, hops, and runs along by his Mother. Then he puts his hand in hers to 

cross the main road.  

In the shop the man has red, blue, green, pink and black jumpers. John cannot 

think which to have. He has blue trousers, so he asks for a blue jumper to match 

them.  

The man in the shop puts the jumper into the bag. John puts the bag into his 

Mummy's basket, and they go out of the shop and back to the house. John puts 

on his blue jumper. It is soft and he feels proud of it.  

 

'Ill in Bed'  

Ann is ill in bed. She is hot and sick. Her Mummy and Daddy feel sad. Her 

Daddy went out to tell the doctor. Her Mummy started to cook her lunch. 'What 

do you wish to have?’ said her mother, 'An egg cooked in its shell, or perhaps a 

little hot milk?  

'I only want to sleep, thank you' said Ann.  

'Good, that will help you to be better said her Mummy.  

The doctor went to see Ann. Ann cried when he lifted her arm and when he felt 

her leg. The doctor looked at Ann and said, `You must lie in bed for this week, 

and next week you can get up'. Ann is better, her cheeks are red again and she 

can go to school. 
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STAGE 8 - THE READING FOLDERS  

By now the children are ready to discover, or sometimes they have already discovered that the 'key' 

sounds are not always written in the same way. So, the time has come to introduce a new material. This 

material consists of a series of folders, each folder representing one of the key sounds of the English 

Language that can be written in more than one way. On the outside of each folder is the appropriate 

symbol which was introduced at Stage 2. Thus, there are 13 folders to cover the key sounds, er, or, ai, 

ee, ie, oa, ue, ou, oy, j, s, f, e.  

Note: In the U.S.A. there should not be a folder 'or' but there should be one 'au'.  

Inside each folder are cards approximately 15 x 10 cm, each of which show one of the various ways in 

which the particular sound in question may be written. So, for example for the sound 'ai' there will be 

one card with 'ai' written on it, another with 'ay', another with 'ei' and yet another with 'a - e'.  

With each card is a little booklet containing words with that particular phonogram. The words are placed 

one to a page and are written in two colors, the phonogram being printed in the second color.  

The child is introduced to the folders one at a time and should be able to recognize the symbols on the 

outside, know the sound they represent and know the names as well as the sounds of all the letters of 

the alphabet.  

If the child has any difficulty, do not proceed as the child is not ready. The child chooses one folder, 

takes out the cards it contains and the adult guide explains that each of the phonograms has the same 

sound as the one on the outside of the folder, the child then goes straight ahead and reads the various 

booklets. 

Having understood this first folder, the child is then quite capable of working through the other twelve 

with little or no help from the adult guide. When introducing the folders, the guide should start either 

'ai', 'ee', 'ie’, 'oa', or 'ue' as each of these contains a card with the magic or silent 'e', and this card 

requires a special but simple introduction. For example, if the adult has chosen the folder 'ai' the guide 

will find a card with 'a - e' written on it. First of all, the guide should introduce the child to the other 

cards from the folder. ln this case `ai', `ay', 'ei'. The guide then takes the card 'a - e' and writes a 't' on a 

slip of paper and places it between the 'a' and the ‘e' over the dash. At the same time, the guide covers 

the 'e' with her hand so that the word 'at’ is showing, the guide asks the child to read the word 'at'; the 

guide then lifts his/her hand which is covering the 'e' and explains to the child that when the 'e' is there, 

the vowel before the consonant, in this case 'a' says its name not its sound, so the word is now 'ate'. 

The guide should then write 'm', again covering the 'e' thus making the word 'mat'. She then again 

uncovers the ‘e’ and makes the word 'mate'. By now most children will have understood. In the rare 

cases where more practice is needed, make 'man' and `mane', ‘pan’ and 'pane' and other words in the 

same way. *It is helpful to use two colors of small moveable alphabets to reinforce this exercise. 

In our experience, the children love this activity somewhere around the age of four and half providing of 

course that they have had the necessary preparation.  

*added by Roberta and Jim Cummesky 

Note: Whenever possible the words in the booklets should contain only one phonogram. 
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The folders, cards and booklets should cover the following sounds and phonograms:  

Symbol of Sound  

On the outside of folder   Cards and booklets inside  

er      er, ur, ir.  

or*      or, au, aw, ough. 

ai      ai, ay' ei, a-e. 

ee     ee, ea, e-e, y, ie. 

ie     ie, y, i-e, igh. 

oa     oa, oe, ow, o-e. 

ue     ue, ew, oo, u-e.  

ou     ou, ow. 

oy     oy, oi. 

j     j, ge, gi. 

s     s, ce, ci.  

f     f, ph. 

e     e, ea.  

 

*ln the U.S.A. this folder should have au on the outside and the or card and booklet should be removed.  

 

The lists at the end contain a few words which could be used for the booklets, but they are not fixed, 

and guides may choose their own, if they so wish.  
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STAGE 9 - THE SORTING EXERCISE  

 

The purpose of this stage is to help the child to memorize the various families of phonograms.  

 

The child takes two of the folders at a time, takes out the cards but not the booklets, mixes the cards 

together and then endeavors to sort them back below their correct folder. (See 1.)  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

On the back of each card the key phonogram is written in the top right-hand corner to act as a 'control 

of error'. The child works through the 13 folders taking them all, two at a time, when the child can do 

this he or she takes them three at a time and so on until (s)he can take the whole 13, mix up all the cards 

and sort them back into their correct folders without the help of the ‘control of error’.  

 

This activity gives the child the necessary practice required to memorize the different phonograms.  

 

STAGE 10 - THE TEST  

This step allows the child to test himself to see if he has really completed Stage 9. 

Working either with the 'movable alphabet' or with pencil and paper, the child writes the 'Key Symbols’ 

(that is, the symbols that are on the front of the folders) on one side of the paper or mat and then from 

memory tries to write all the different phonograms or letters, that have the sound in question. His paper 

or mat will look something like this:  

ai = ai, ay, a-e, ei.  

er = ir, er, ur.  

ee = ee, ea, e-e, y.  

etc.  

The child can check with the folders to see if he has completed all the possibilities correctly.  

 

ai 

ai 

ay 

ei 

a-e 

oy 

oy 

oi 

er 

er 

ir 

ur 
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STAGE 11 - Second Set of Puzzle Words 

It is now time to introduce the second group of puzzle words. They are presented in exactly the same 

way as at Stage 6 except that now the guide points out anything especially interesting in the words such 

as the silent 'k' or 'b', etc. Here are a few words that are suitable:  

knot, knee, lamb, climb, caught, taught, draught, fare, hare, stare, air, stair, all, stall, malt, thorough, 

drama, strata, etc., (where necessary path, after, dance, etc.)  

Again, do not try to teach all the irregular words that exist, it is quite unnecessary.  

STAGE 12 - PHONOGRAM DICTIONARY  

When the child has worked through the folders, he should 

be introduced to the parallel exercises in the Montessori 

reading scheme such as the reading stages with `The 

Classified Cards', `The Function Games', ‘Word Study' and 

naturally the child will continue to read the books in the 

library corner. 

After completing Stage 9 the child will have met the 

phonograms which exist in the language but before 

completing Stage 10 (s)he may not have memorized them 

all. Therefore, in order that (s)he may not feel frustrated 

when engaged in his other reading activities, we present the 

child with 'a dictionary of phonograms'. With the help of 

this little book (s)he is able to read about 90% of the words 

in the English Language.  

These little dictionaries measure approximately 21 x 7 cms 

and are indexed like an address book. On each tab a 

phonogram, which was not among the key sounds, is 

written. The child picks the phonogram that (s)he does not 

know, opens the book at the page and there (s)he finds the 

key sound which tells the child what that particular 

phonogram says i.e. if (s)he tuned up 'ei' he would find 'ai' 

to guide him or her. Please refer to the illustration which 

will show you more clearly what is meant. (This Dictionary 

of Phonograms is entirely optional.) 

STAGE 13 - (DICTATION)  

By now the children should be able to read fairly fluently 

and reading the books on various subjects contained in the 

Library Corner. They should also be continuing such 

language activities as ‘The Classified Nomenclature' 

connected with the various subjects as Botany, Zoology, Art, Science etc. `The Function Games', Word 

Study', 'Reading Analysis', the ‘Written Question Game’ and 'Free Composition' etc.  
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There is now another activity with the folders and booklets that we have found very popular with our 

children around the age of 6 years. In this activity the children give each other dictation by taking one of 

the folders and asking each other to spell or write various words contained in the booklets. The game is 

to see if they can remember which way the words which contain the same sound are spelt.  

So for instance, if they take the folder for `ai' they might read out the words `pail., `play' and 'rein' one 

at a time and the other child or children try to spell them correctly.  

Of course, to begin with they make quite a number of mistakes, but they soon understand and seem to 

find it great fun.  

To clarify, here is a short summary: 

Stages 1, 2 and 3 are the pre-reading period, stages 4-7 are the beginning of the reading period and 

stages 8 and 13 come a little later.  

May I stress that the purpose of this scheme is to help the children to master the various details of the 

‘mechanical’ side of reading in English.  

Each step is presented as a point of interest and a fascinating activity and enables the children to 

acquire the abilities necessary for ‘mechanical’ reading without spoiling their enjoyment of books. 

However, to achieve ‘Total Reading' it must be used in conjunction with the Montessori approach that 

covers the 'interpretive side' and brings to the child the true understanding of what reading is.  

Muriel I. Dwyer   

(Edited and clarified by Roberta and Jim Cummesky, Montessori in my Home) 

* For further information refer to THE DISCOVERY OF THE CHILD by Maria Dr. Montessori.  
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